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• “4.7 by 2030 ensure all learners acquire 
knowledge and skills needed to promote 
sustainable development, including 
among others through education for 
sustainable development and sustainable 
lifestyles, human rights, gender equality, 
promotion of a culture of peace and non-
violence, global citizenship, and 
appreciation of cultural diversity and of 
culture’s contribution to sustainable 
development” (UN 2020)



Article 26.
(1) Everyone has the right to education. Education shall be free, at 

least in the elementary and fundamental stages. Elementary 
education shall be compulsory. Technical and professional 
education shall be made generally available and higher education 
shall be equally accessible to all on the basis of merit.

(2) Education shall be directed to the full development of the human 
personality and to the strengthening of respect for human rights and 
fundamental freedoms. It shall promote understanding, tolerance 
and friendship among all nations, racial or religious groups, and 
shall further the activities of the United Nations for the maintenance 
of peace.

(3) Parents have a prior right to choose the kind of education that 
shall be given to their children.” (United Nations 1948)



March 7, 1947



March 11, 2020





https://globaled.gse.harvard.edu/education-and-covid-19-pandemic

https://globaled.gse.harvard.edu/education-and-covid-19-pandemic


What do these cases teach?

• Normalization of the importance of education
• Professionalism of educators
• Possibility to build an innovation ecosystem:

– Innovative capacity of teachers
– Partnerships with civil society
– Schools and Universities

• Capacity of schools and education systems to learn 
quickly

• Potential of technology for new ways of management
• Generosity of many and spirit of collaboration



• What are students learning?

• How are education systems 
changing?
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The World Course



 Outcomes Based
 Project based
 Emphasis on doing, active learning
 Knowledge, Skills, Attitudes
 Capstones
 Coherent yearly themes
 Interdisciplinary units
 New knowledge and content
 Fostering Agency, ability and desire to make a 

difference. Initiative. Leadership.

Organizing Principles



 Learning from what works, and challenges. 
 Developing innovative and entrepreneurial spirit.
 Parents and community as resources
 Emphasis on development of analytic and problem solving 

skills: curiosity, exploration, observation, analysis, research, 
writing, presenting, inventing.

 Global Challenges as the focus. SDGs and Human Rights
 Connections between Global and Local
 Engaging with complex issues, messy, no easy answers.
 Age appropriate curriculum but not infantilizing.
 From personal and immediate, to more advanced and 

conceptual understanding.

Organizing Principles



Intercultural Competency
1.  Interpersonal
2.  Intrapersonal
3. Ethics

Knowledge and Skills
1.  Economics, Trade & Demography
2.  Culture
3.  Politics
4. Science, Technology, Innovation and Globalization
5. Public Health
6. Demography
7. Business, Entrepreneurship, Social Entrepreneurship

Work and mind habits

Characteristics of a Globally Competent 
High School Graduate
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Characteristics of a Globally Competent 
High School Graduate

 Is able to recognize and weigh diverse cultural perspectives. 
 Understands own identity as well as others’ identities and how other 

cultures shape own identity (ours): where we are in place and time
 Can work productively in and can lead effectively inter-cultural teams, 

including teams distributed in various geographies through the use of 
telecommunication technologies.

 Is capable of demonstrating empathy towards other people from different 
cultural origins. 

 Understands and appreciates cultural variation in basic rules of etiquette 
and knows where to find appropriate norms to specific settings and types of 
interaction.



Intercultural Competency
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Knowledge and Skills
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Work and mind habits

Characteristics of a Globally Competent 
High School Graduate

 Is curious about global affairs and world cultures
 Can recognize cultural (civilizational, religious or ethnic) prejudice, and has 

the skills to minimize its effects in intergroup dynamics. 
 Is skilled in negotiation, mediation and conflict resolution skills.
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Characteristics of a Globally Competent 
High School Graduate

 Can interact with people from diverse cultural backgrounds demonstrating humility, 
respect, reciprocity, integrity (academic and other).

 Understands role of trust in sustaining global institutions and recognizes forms of 
break down of trust or institutional corruption and its causes. 

 Appreciates ethical frameworks in diverse religious systems. 
 Recognizes common values and common humanity across civilizational streams.
 Is committed to basic equality of all people.
 Can value the potential of every person, regardless of socio-economic 

circumstances, or cultural origin.
 Appreciates the role of global compacts such as the Universal Declaration of Human 

Rights in guiding global governance.
 Is committed to supporting Universal Human Rights, to reducing global poverty, 

promoting Peace and promoting sustainable forms of human-environmental 
interaction.
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Work and mind habits

Characteristics of a Globally Competent 
High School Graduate

 Theories of economic development, and how they explain the various stages in 
economic development of nations, poverty and inequality. 

 Knows which institutions regulate global trade and which work promoting 
international development.

 Is familiar with contemporary literature on the effectiveness and limitations of those 
institutions.

 Impact of global trade
 Knows the consequences of Global Poverty and recognizing the agency of the poor.
 Demography and the factors influencing demographic trends, and their implications 

for global change.
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Characteristics of a Globally Competent 
High School Graduate

 World history and geography, with attention to the role of globalization in cultural change. 
 Historical knowledge includes various perspectives, including the role of ordinary citizens in 

history. 
 World geography: know different areas of the world, what unites them and what differences 

exist, how humans have changed the geography
 World religions, history and points of contact between civilizations over time.
 Major philosophical traditions and points of connection.
 Knows and appreciates performing and visual arts as means to find common humanity (theater, 

dance, music, visual arts)
 Appreciates different arts and also see connections, 
 Sees art as expression, use art for expression, globalization and art



Intercultural Competency
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Characteristics of a Globally Competent 
High School Graduate

 Knows comparative government. 
 How does government work in different societies? 
 Major international institutions and their role shaping global affairs.
 Contemporary global challenges in human environmental interaction:
 Sources of these challenges, options to address them, and the role of global 

institutions in addressing these challenges.
 History of contemporary global conflicts and the role of global institutions in 

addressing these challenges.



Intercultural Competency
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Characteristics of a Globally Competent 
High School Graduate

Work and Mind Habits

 Can demonstrate Innovation and creativity in contributing to formulating 
solutions to global challenges and seizing global opportunities. Capable of 
seeking and identifying global best practices and transferring those across 
geographic, disciplinary and professional contexts.

 Can identify different cultural perspectives to think about problems
 Understands the process of cultural change and that there is individual 

variation within cultural groups.
 Ability to carry out research projects independently
 Ability to present results of independent research, in writing, orally and 

using media.





Unit: 8.1
Topic: Global Citizenship 
Theme: Ethics: Value Human 

Potential, Work and 
Mind Habits: 
Innovation and 
Creativity

Region: Various
Length: 2 weeks
Goals & Objectives:
Learn: To learn what is social entrepreneurship and how social entrepreneurs 

are addressing some of the major global challenges.
Inspire: To inspire students to initiate a social entrepreneurial venture to 

address one of the MDGs. 
Act: Establish a social enterprise.
Skills & Knowledge: Students will
Study the work of various social entrepreneurs.
Recognize the value of social innovation in addressing development challenges
Identify the steps involved in establishing a social enterprise.
Plan a social enterprise and develop an implementation plan.
Overview:

This unit builds on the last unit of Grade 7, when the concept of Social 
Enterprise was studied. The students begin Grade 8 with an 
introduction –or review—of Social Enterprise, and create a Social 
Enterprise around one of the MDGs for their end-of-year project. This 
enterprise is implemented during the year, when students 
periodically reflect on the results they are achieving, use those 
reflections to review the theory of action of the enterprise, and to 
make adjustments to their business plan. The year ends with a 
presentation of the enterprises created by the students and a 
discussion of their results.

Activity 8.1.1: What is social entrepreneurship?
The teacher will introduce the activity with a presentation of what is 
social entrepreneurship. The students will describe the growing role 
played by the citizen sector in generating innovation to address 
global challenges and provide a range of examples of social 
entrepreneurs. The introduction will highlight the various approaches 
to financing social enterprises –for profit, hybrid and not for profit. If 
possible invite actual social entrepreneurs to visit the class and make 
a short presentation describing their work and sharing their passion. 

Resources 8.1.1: There are numerous online resources featuring examples of 
youth who are social entrepreneurs, such as the following Ted 
presentations 
http://www.tedxyse.com/category/changemakers/





Three Tools

• A protocol to design and adapt global 
citizenship curriculum. 

• A protocol to design a school wide strategy 
for global education. 

• An actual curriculum prototype, a sixty lesson 
global citizenship curriculum, developed 
following the process presented in the book. 
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An Improvement Network

School 1

School 2

School 3

School 4

School 5

School 6





https://www.springer.com/gp/book/9789811538865

https://www.springer.com/gp/book/9789811538865


Five Perspectives to 
Transform Education 

Systems



Cultural
Psychological
Professional
Institutional

Political



Student
experience

Teacher Instruction-
Subject

Department

School-Institution



Student experience

Teacher 
Instruction-Subject

Department

School-Institution

Zone of Global Education 



Student experience

Teacher 
Instruction-Subject

Department

School-Institution



System Level Change: 
Cultural 

Social expectations, norms and values. Accepted 
goals and practices.
How schools are understood to relate to other 
institutions and values
How society sees teachers and learners
How instruction is understood





System Level Change: 
Psychological

• Science of teaching and 
learning.

• What should students 
learn?

• In what sequence?
• How can they be 

supported?
• Science of learning.





System Level 
Change: Professional 

• Anchoring practice on 
expert-based knowledge

• Norming practice for 
existing roles

• Creating new roles
• What are the capacities 

necessary to teach a new 
curriculum?

• What is the gap between 
existing and needed 
capacities?



System Level 
Change: Institutional 

“Collection of institutions, 
actions and processes that 
affect the educational status 
of citizens in the short and 
long run” (GPE 2019)
Global Education Movement



System Level Change: 
Political 

• Stakeholders and Interests
• Political Mapping
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I am human, 
and I think 
nothing 
human is 
alien to me

Terence
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